	Question:  What should we do to ensure we live in the best place possible?
Global theme: Power and Governance
Immersion: 
Outcome: 
	Year 2
[image: ]Summer 1

	Knowledge
	Skills 

	As Historians we will know … 

	As Historians…

	Substantive knowledge… 
The Black Death was a plague which spread throughout England in the 1600s. It killed thousands and decimated whole communities. The plague in London was effectively wiped out by the great fire.

Use artefacts, pictures, stories and online sources to find out about the past.
Describe historical events and significant people from the past.
I understand that themes such as inequality, prejudice and conflict relate to historical and contemporary events and experiences.
I recognise why some events/ changes might have happened and what happened as a result.
I understand the past can be represented in different ways.

Disciplinary knowledge…  
What was it like for people alive in the 1600s in England?
Eyam was the outbreak of the plague in the 1600s? Why? Who was affected? What happened?
How long ago did these events happen? How were they significant?

Vocabulary   
diary, century, plague, outbreak
	I can use a range of sources, including pictures, photos, artefacts, videos, sound recordings and books.
I can use discussion, drawing, drama and writing to accurately present my findings.
I can place at least 4 events or artefacts in order on a timeline. 
I can use dates on a timeline.
I can explain what some people from the past did that was significant and its effect on us.
I can explain why some events happened and what happened as a result.
I can observe how people acted in the past and suggest reasons why they may have acted like they did.
I can identify connections between history and geography.








	As Geographers we will know… 

	As Geographers…

	Substantive knowledge…    
To know the name of our town (Darnall), city (Sheffield) and county (Yorkshire). To understand that we live in the North of England. 
To know and be able to identify the four UK countries, capital cities and seas. London is the capital of England and was in 1665 and 1666. Some human and natural features in London are the same now as in 1666. 
To know where the plague spread in London.
To know where Eyam is and the direction the plague spread in the village.
To know what maps are used for and show us.
To know simple compass directions: North/South/East/West and understand the purpose of these. 
Use basic geographical vocabulary to refer to human and natural features. 
Ask and answer geographical questions.

Disciplinary knowledge… 
Where do we live? Where is London? Why is it important? 
Where is Eyam? In relation to Sheffield? Where did the plague spead to?

Vocabulary 
Landmark, cathedral, river Thames, house of Parliament, map, direction, compass, compass points

	Find the UK on a world map/Atlas/Globe. To locate countries, seas and the UK capital cities on a map.  
To be able to summarise the Geographical location of the UK. 
Find Sheffield on a map of the UK and the county of Yorkshire. 
Label compass points – North, South, East, West and use these to help find countries and places to the North, South, East and West of the UK. 
Observe and identify key landmarks/human/physical features on a map or plan of a place.
To identify Eyam on a map, including in relation to Sheffield. 
To identify the direction the direction the plague spread in Eyam.





	AS RE learners we will know…

	As RE learners… 

	Substantive knowledge… 
To know that prayer means communicating with God.
To know that some people who follow the Hindu worldview believe that they can communicate with God through prayer.
To know that people pray in different ways in different places.
To know that objects, words and actions can represent an idea of belief.
To know that when some people talk to god they might use their body to show respect.
To know that some people talk to god in different ways and for different reasons.
To know that some people talk to God in different ways and for different reasons.
To know that some people who follow the Muslim worldview carry out Wudu before prayer.
To know that some people who follow the Muslim worldview use special positions and actions during prayer called Rakat.
To know that within a community people have different values, ideas and beliefs.
To know that within a community people have different values, ideas and beliefs.
To know that some people who follow the Hindu worldview visit the mandir to worship and pray.
To know that some people who follow the Muslim worldview visit the mosque to worship and pray.
Disciplinary knowledge… 
What is prayer?
Why might people pray?
How do people use their bodies to pray?
Why are special objects and items of clothing important to some people when they pray?

Vocabulary
Allah, Brahman, communicate, deity, Hindu, Jewish, mandir, mosque, Muslim, prayer, puja, Qur’an, scripture, shrine, synagogue, Torah, Veda 
	Recall and name different beliefs and practices, including festivals, worship, rituals and ways of life, in order to find out about the meanings behind them.

Retell and suggest meanings to some religious and moral stories, exploring and discussing sacred writings and sources of wisdom and recognising the traditions from which they come.

Recognise some different symbols and actions which express a community’s way of life, appreciating some similarities between communities.

Ask and respond to questions about what individuals and communities do, and why, so that pupils can identify what difference belonging to a community might make.

Observe and recount different ways of expressing identity and belonging, responding sensitively for themselves.

Notice and respond sensitively to some similarities between different religions and worldviews.

Understand that others may have different ideas from their own and respond respectfully.

Express their own ideas and opinions, including considering worldviews studied.





	As artists we will know… 

	As artists… 

	Substantive knowledge: 
To develop knowledge of colour mixing.
To know how texture can be created with paint.
To use paint to explore texture and pattern.
To compose a collage, choosing and arranging materials for effect.
To improve and evaluate artwork.

Disciplinary: 
What happens when the paint mixes on the page?
What new colours can you see? 
What do we call the colours orange, purple and green?
What will happen if you mix two secondary colours together? What happens when you mix two secondary colours, for example, purple and orange?
How can you make a secondary colour lighter or darker?
What can you see? 
How would you describe the colour? (Encourage the children to use descriptive language. Is it bright red? orangey red? Is it a primary or secondary colour?)
How would you describe the texture? (They might suggest things like bobbly, rough or prickly; encourage them to be precise.)
How does the picture look different now? (Can they describe new things they notice, for example, shapes appearing?)
Can you guess what this could be? How do you know?
How did you mix that colour?
How could you make the colour lighter? darker?
What would happen if you added water to the colour you mixed?
How would you describe this texture
Which tool did you use to make the texture?
Why does that texture look different to that one?
Which painting tool is your favourite to use? Why?
Which colours will you need to mix?
Which tool could you try to make that surface texture?
How will you copy this texture in paint?
How are these two textures different?
Which one do you like best? Why?
Why did you choose that paper?
Why did you choose that painting tool?
How did you mix the colour?
What will you choose to make the smooth inside of the conker? (Discuss colour and texture.)
Will you use just one shape to make the conker or several pieces? (Either! Use this as an opportunity to show that one element in a collage could be made up of many different materials.)
What happens if we overlap shapes? (Explain that shapes or colours can be changed by overlapping pieces of paper or placing them at different angles.)
What could you do if you change your mind when making a collage?
What shape do you need?
What colour do you need?
What texture matches what you are making?
Will you cut or tear the paper?
Could you turn the paper shape around?
Could you overlap it?
What do you like about the collages?
How do they look the same? different?
Can you see any good ideas that you would like to try in the future?

Vocabulary…
Mixing, primary colour, secondary colour, texture, collage, overlap, detail, surface

	· To name the primary and secondary colours.
· To talk about the colour changes they notice and make predictions about what will happen when two colours mix.
· To describe the colours and textures they see.
· To try different tools to recreate a texture and decide which tool works best.
· To show they can identify different textures in a collaged artwork.
· To apply their knowledge of colour mixing to match colours effectively.
· To choose collage materials based on colour and texture.
· To talk about their ideas for an overall collage.
· To try different arrangements of materials, including overlapping shapes.
· To give likes and dislikes about their work and others’.
· To describe ideas for developing their collages.
· To choose materials and tools after trying them out.



	As scientists we will know…  
Materials then plants
	As scientists…

	Substantive knowledge: 
To recognise and name different everyday materials. To describe the properties of every day materials. To understand the uses of different materials. 

Disciplinary: 
Why are different materials used to make specific things?
Which fabric stretches the most?
Which material is suitable for…. Clothing etc. 

Vocabulary…

 Wood, metal, plastic, glass, brick, rock, paper, cardboard, squashing, bending, twisting, stretching, hard, soft, flexible, waterproof, rigid, fragile, strong, transparent, sustainable, fabric
	· identify and compare the suitability of a variety of everyday materials, including wood, metal, plastic, glass, brick, rock, paper and cardboard for particular uses 
· Distinguish between an abject and the materials from which it is made.
· Identify and name a variety of everyday materials, including wood, plastic, glass, metal, water and rock.
· Describe the simple physical properties of a variety of everyday materials.
· Compare and group together a variety of everyday materials on the basis of their physical properties.
· Find out how the shapes of solid objects made from some materials can be changed by squashing, bending, twisting and stretching.
· Identify and compare the suitability of a variety of everyday materials.
· Find out how the shapes of solid objects made from some materials can be changed by squashing, bending, twisting and stretching.

	Computing we will know… 

	Computing… 

	No Computing this half term.

Substantive Knowledge… 

Disciplinary Knowledge…

Vocabulary
	

	As Designers we will know…
	As Designers…

	No DT this half term.

Substantive Knowledge… 

Disciplinary Knowledge…

Vocabulary

	

	As PE learners we will know…
Athletics, Dance and Skipping
	
As PE learners…

	Substantive Knowledge… 
To develop a sprinting action.
To develop jumping for distance.
To develop jumping for height.
To develop throwing for distance.
To develop throwing for accuracy.
To select and apply knowledge and technique in an athletics carousel.

THEME: The Rainforest
To copy, repeat and create actions in response to a stimulus.
To copy, create and perform actions considering dynamics.
To create a short dance phrase with a partner showing clear changes of speed.

THEME: Jack Frost
To copy, repeat and create movement patterns in response to the theme.
To create and perform using unison, mirroring and matching with a partner.
To remember and repeat actions and dance as a group.

Disciplinary Knowledge…
When jogging are you running at your fastest speed?
How does your body feel now you have warmed up? Can you recognise changes since before the warm up?
What do you need to do with your body to run faster? 
What do you need to do to slow down safely?
When would you use sprinting in everyday life?
What helped you to jump when the base stations were further apart?
What can you do with your body to jump further? 
What effect does jumping have on your body?
When would you use jumping for distance in everyday life?
Which type of jump gave you the most height? Why do you think that was? 
What can you do with your body to jump higher? 
How is this different to jumping for distance? How is this the same as jumping for distance?
What effect does jumping have on your body?
When would you use jumping for height in everyday life?
What did you do to throw for distance? 
What effect does throwing have on your body?
When would you use throwing for distance in everyday life?
Where should you point your hand when throwing for accuracy? 
What do you need to do to hit a target further away?
Who was supportive in your group and how did that make you feel?
Who show determination to spell each word?
Which station / skill were you most successful at? 
Which station / skill do you feel you need further practise?
When would you use any of these skills in everyday life?

Can you move your feet slower and slower to show the rain stopping?
What makes a good audience member?
Could you see slow to quick and quick to slow actions?
How did the speed affect the dance? 
How did you and your partner come to a decision about what to include?
Do you know the name of the river that runs through the rainforest in Brazil?
What did you like about the performances?
What actions did you use to represent the river?
What dynamics help to represent the river? 
How did the dynamics change how the action looked?
Could you see clear changes of speed and pathway? Do you think this made the performance look more interesting? Why? 
How did you decide who would do which actions when?
Have you heard of Jack Frost?
What is the weather like? 
What might you see or touch?
What sort of actions could you imagine Jack Frost doing as he moves around turning everything to ice?
What happens when a lake turns to ice?
What simple actions could you include?
Can you curl into a tight ball and squeeze your muscles? Can you relax in a star shape on their back?
What skills do you feel you have learnt and developed in this unit?

Vocabulary
Jog, sprint, speed, throw, jump, height, length, accuracy, improve, technique, take off, land

Dance, dance phrases, copy, repeat, actions, dynamics, counts, mirroring, unison, confidence, perform
	To balance when running by alternating arms and legs.
To run on the balls of our feet.
To take big strides when running fast.
To bend our knees to help push off.
To look forward at take off and landing.
To have soft bent knees on landing.
To swing our arms at take off
To drive our hands upwards to help us jump higher.
To jump from a balanced starting position.
To look forward at take off and landing.
To use different techniques to tackle different obstacles.
To place my opposite leg to throwing arm forward.
To stand sideways on to the direction of the throw.
To throw from a balanced starting position.
To keep our eyes looking at our target.
To point our hands at our target after we throw.
To keep soft knees when linking running and jumping movements.
To try our best at each station and encourage each other to work for the whole time.

To use actions that show clear changes in speed
To show stillness when holding a shape/balance
To use changes of direction and speed
To use dynamics to change how the action is performed
To use the opposite arm/leg to your partner
To use unison to move at the same time as your partner
To use quick, light, darting movements, contrasting with still frozen balance shapes.
To work with a partner using mirroring and matching in actions
To use clear exaggerated movements
To use counts to stay in time with the music
To use different levels and shapes.
To show confidence to perform



	As RHE learners we will know…


	As RHE learners…

	Substantive Knowledge…
When should I say no?
To understand other people need permission before they can touch us.
To understand that some parts of our bodies are more private than others. Know that if someone doesn’t want us to touch them, we must respect that
To know not to keep secrets except happy surprises.

Who Owns my body? I do.
To understand that certain parts of our bodies are very private, and only we get to decide what happens to them.
To understand that secrets and surprises are different.
To know how to report concerns.

Will I Always Be A Child?
To recognise the 5 key stages of human life.
To understand how their bodies will change as they age.
To consider how their lives will change as they get older.
To appreciate how increasing independence presents new dangers, challenges, benefits and responsibilities


Disciplinary Knowledge…
What is this book about? No Means No
Why is it important that our bodies are our own? [We need to protect ourselves; our bodies are very sensitive; only we know whether something feels good or is painful; they belong to us] 
 Is it ever ok for a person to touch another person without consent [Only for safety reasons: crossing a road, to rescue someone from danger, if a child is hurting someone else]
Who needs consent before they can touch your bodies [everyone] 
- What do we do if someone is not asking for our consent or if they touch us when we say no? [Tell an adult you trust, it is not your fault, you never have to keep it a secret]
Are some parts more private than others?
Is it ok for someone to ask you to keep a secret? [No, you can always tell a trusted adult a secret - you should never get into trouble for sharing something, especially if it is making you worry

Miles is the Boss of his Body - book
What was Miles upset about? 
Did anyone mean to upset him? 
Is there anything that Miles’ family needs to do better? 
What should Miles do if people keep touching him in ways that he doesn’t like? [Tell a trusted adult or call Childline on 0800 11 11] 
Is it ever ok for someone to touch you in a way that you don’t like?
What is the difference between a secret and a surprise?
Should you ever keep a secret from the adults you trust?
Ask yourself - Do you understand why it should be a secret? - Does it make you feel worried?

Will I always be a child?
What are the 5 key stages of life? [baby, child, teenager, adult, elderly
Show various pictures of people at different ages Class discussion:-
What might each person worry about? 
What might be the dangers? 
The challenges? 
The benefits? 
The responsibilities?

Vocabulary
Consent, private, permission,  Trusted adult, secret, surprise, worried
Change, age, baby, child, teenager, adult, elderly
	· Know the underwear rules 
· Discuss the book No Means No.
Practice consent - Practice asking, and consenting to hugs Rules: 
- Ask politely if you may do one of these things ●Wave to each other ●Shake hands ●Give them a soft pat on the back ●Have a full hug
 - Listen to the answer 
- Accept it and act appropriately
 - Check that you are not harassing, pestering, pressuring or forcing them to do anything 
- No means no
 - If you don’t want to touch anyone, then you don’t have to. You can ask to wave at them instead

Watch Pantosaurus Video.
Read and discuss Miles is the Boss of His Body.
Show children different scenarios. They decide if they are secrets or surprises
Create a poster to remind younger children of the PANTS rule [What’s in your pants belongs only to you]

Look at pictures of people at different stages of life and discuss worries, dangers, challenges and responsibilities.
Look at pictures of various people defying age expectations (For example, an elderly person running a marathon, a child talking at a conference) Does everyone grow up the same?
Look at various pictures of the same person at different age Can they put them in order? How did they know which was the youngest/oldest?
In pairs, children write/draw the best and worst bits of being each age



	As Music learners we will know…
Contrasting Dynamics   
	As music learners…

	Substantive Knowledge…

To develop knowledge and understanding of dynamics using instruments;  
To learn to compose and play rhythms to represent planets.

Disciplinary Knowledge…
How can you use your voice to create a variety of sounds?
How can you use dynamics to create an atmosphere?
How can you show dynamics using bodies and vocals?

Vocabulary
Soundscape, timbre, dynamics and tempo


	· I can use my voice to create a variety of sounds.
· I can use dynamics to create an atmosphere.
· I can collaborate with peers to contribute to a group soundscape.
· I can correctly identify changes in dynamics.
· I can show changes in dynamics using bodies and vocals.
· I can compare two pieces of music using musical vocabulary to describe the changes in dynamics.
· I can interpret music in a visual form.
· I can identify and discuss patterns in different pieces of music.
· I can successfully create and play patterns, notating them.
· I can create and play a simple pitch pattern accurately.


	Literacy 
	Maths 

	Book Study texts: What is a Refugee? My name is not Refugee.
English Key text: Tomorrow
Immersion: 
Text type focus: Narrative

	2, 3, 5 and 10 times tables
Measurement: mass, temperature and capacity
Fractions


	Possibilities
	Sport 
	Initiative 
	Global Curriculum 

	Library Visits
	Dance
Get set 4 PE

Athletics
Get set 4 PE

Skipping 
	What should we do to ensure we live in the best place possible?
	Power and Governance



image1.png




